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Introduction 
Education is universally acknowledged to benefit individuals and promote national development. 
Educating females and males produces similar increases in their subsequent earnings and expands 
future opportunities and choices for both boys and girls. However, educating girls produces many 
additional socio-economic gains that benefit entire societies. These benefits include increased 
economic productivity, higher family incomes, delayed marriages, reduced fertility rates and 
improved health and survival rates for infants and children. Over the years, education has 
focussed on access and parity—that is, closing the enrolment gap between girls and boys—while 
insufficient has been paid to retention and achievement or the quality and relevance of education. 
Providing a quality, relevant education leads to improved enrolment and retention, but also helps 
to ensure that boys and girls are able to fully realize the benefits of education. The primary focus 
on girls’ access to education may overlook boys’ educational needs. This approach also fails to 
confront the norms and behaviours that perpetuate inequality. This paper presents a framework 
that has been designed to address the inequality described above. A tool for education 
programmers, the framework helps ensure that education projects meet the needs of all learners. 
Using an approach that takes into account the relations and interaction between males and 
females, the Gender Equality Framework addresses four dimensions of equality in education. 
These are: equality of access, equality in the learning process, equality of educational outcomes 
and equality of external results. Sections of each of the four dimensions include concrete activities 
that can be implemented as a part of an overall strategy to achieve gender equality in education. 
What is Equality? 
To put in simple words, equality is said to exist only when inequality has been removed. But in 
reality inequality is not totally eliminated. Whatever measures may be taken to ensure equality, 
inequality will exist to some degree. Thus, what the programmes of equality do or can do is to 
narrow down the inequalities. It means “elimination of that level or type of inequality which is 
considered undesirable or unacceptable within the society”. Thus the pursuit of equality aims not 
at total equality in the philosophical sense, but at an equitable distribution of societal resources. 
Modern society views education as an important societal resource and a means of achieving the 
goal of egalitarianism. education is looked upon as a means of raising the social status of an 
individual in various ways. It is accepted as a basic human need to have a desirable quality of life. 
Given equal opportunity to general, vocational, technical and professional education most citizens 
can have equal status in the society. Education is often considered as an equaliser. 
Education can be expected to function as an equaliser in the context fo equality of opportunities in 
education. No individual is denied access to any level or type of education, or is handicapped in 
educational achievements solely on account of his personal attributes or primordial identities. 
However, inequality of educational opportunities exists throughout the world and more so in 
India. These considerations imply that we have to give equal chance to every citizen for the 
development of his or her capacity or ability and nothing should be allowed to obstruct one’s path 
of development. 
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Particularly special attention is to be given to the underprivileged, the disadvantaged, the 
disabled, women and other children from backward communities. 
Education for Women’s Equality 
Education will be used as an agent of basic change in the status of woman. In order to neutralize 
the accumulated distortions of the past, there will be a well conceived edge in favour of women. 
The National Education system will play a positive, interventionist role in the empowerment of 
women. It will foster the development of new values through redesigned, curricula, textbooks, the 
training and orientation of teachers, decision-makers and administrators and the active 
involvement of educational institutions. This will be an act of faith and social engineering. 
Women’s studies will be promoted as a part of various courses and educational institutions 
encouraged to take up active programmes to further women’s development. 
The removal of women’s illiteracy and obstacles inhibiting their access to and retention in, 
elementary education will receive overriding priority, through provision of special support 
services, setting of time targets and effective monitoring. Major emphasis will be laid on 
women’s participation in vocational, technical and professional education at different levels. The 
policy of non-discrimination will be vigorously to eliminate sex stereotyping in vocational and 
professional courses and to promote women’s participation in non-traditional occupations, as well 
as in existing and emergent technologies. 
Education from a Gender Equality Perspective 
Quality and equality in education are inextricably linked.  Poorer marginalized children, who are 
more likely to have illiterate parents and less access to reading materials in the home are more 
dependent on their teachers for their learning than are better-off children. There are four main 
dimensions of gender equality outlined in the framework: 
 Equality of access 
 Equality in the learning process 
 Equality of educational outcomes and  
 Equality of external results 
 Equality in the Learning Process 
Equality in the learning process means that girls and boys receive equitable treatment and 
attention and have equal opportunities to learn. This means that girls and boys are exposed to the 
same curricula, although the coursework may be taught differently to accommodate the different 
learning styles of girls and boys. Equality in the learning process also means that all learners 
should be exposed to teaching methods and materials that are free of stereotypes and gender bias. 
In addition, it means that boys and girls should have the freedom to learn, explore and develop 
skills in all academic and extra-curricular offerings their perceptions of their abilities and what is 
expected of them. 
Recommendations 
 Ensure that gender concerns are identified and addressed at the highest level of politics 
and public policy. 
 Recognize that there are myriad entry points for addressing gender inequalities, which 
include enrolment policies and practices, curriculum relevance, teacher deployment, 
learning environments, security, new technologies and resource allocation. 
 Ensure that gender concerns are identified and addressed in activities focussing on global 
issues such as HIV/AIDS and education in emergencies or post-conflict situations. 
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 Analyze how specific educational programs and policies impact girls and boys differently, 
taking into account different roles, responsibilities, needs and interests and address them 
during the project design process. 
 Integrate gender awareness components into pre- and in-service teacher training. 
 Incorporate gender considerations into activities to develop curricula and learning 
materials. 
 Identify and report on indicators such as girls and boys net and gross enrolment, gender 
parity in enrolment, equality in educational outcomes and girls and boys completion rates. 
 Make interventions for girls more effective by integrating them into a coherent overall 
strategy for education reform. 
 Develop practical tools to support programming staff in designing, implementing, 
reporting on and evaluating programs that address equitable access and quality from a 
gender perspective. 
Women’s Education in India faces following primary challenges 
Quality- Maintaining standard of education in more than a million schools nationwide, offering 
training programs to teachers and keeping good balance with education system worldwide is a big 
challenge. Schools vary in size and resources and are forced compromise in the all round 
development opportunities they must provide to students. 
Access- Having infrastructural constraints and social issues, it becomes harder to make education 
accessible to all segments of the society. 
Cost- The cost of education is very high even for the people and places where it is accessible. eg. 
The competitive pressure on students and parents forces them to opt for private tuitions and 
trainings to supplement the school education. 
Social and Cultural- The ethnic diversity in India poses challenges to implement consistent 
education nationwide. There are more than 300 languages spoken in the country and makes it 
difficult to offer education tailored to specific social segment.  
Violence- Women in India are still suffering what is called “eve-teasing”. It affects women 
education in India in various ways. The violence suffred by women also make them scared, not 
knowing what to do.  
Crimes- Crimes such as rape and molestation also make education for women a challenge.  
Social system- In a male dominating country like India it is always assumed that girls are a 
burden on the parents as they leave the home of their parents and go to the place of their husband 
and support them through all the ways in future.  
Ministry for Women and Child Development 
The Ministry for Women and Child Development was established as a department of the Ministry 
of Human Resource Development in the year 1985 to drive the holistic development of women 
and children in the country. In 2006 this department was given the status of a Ministry, with the 
powers to: 
Formulate plans, policies and programmes; enacts/amends legislation, guiding and coordinating 
the efforts of both Governmental and Non-Governmental organizations working in the field of 
Women and Child Development. 
It delivers such initiatives such as the Integrated Child Development services (ICDS) which is a 
package of services such as supplementary nutrition, health check-ups and immunisation. As 
mentioned earlier, the empowerment of women begins with their safety and health and this 
Ministry is committed to providing them. 
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Swayamsidha Programme 
Additionally, the Ministry is also implementing the Swayamsidha programme—an integrated 
scheme for the empowerment of women at a total cost of Rs. 116.30 crores. Core to this 
programme will be the establishment of women’s self-help groups which will empower women to 
have increased access to all kinds of resources that they are denied, in addition to increasing their 
awareness and skills. The programme will benefit about 9,30,000 women with the setting up of 
53,000 self-help groups, 26,500 village societies and 650 block societies. 
National Commission for Women 
The National Commission for Women is a Department within the Ministry of Women and Child 
development. It was set up exclusively to help women via the Constitution- by reviewing Legal 
and Constitutional safeguards for women, recommending remedial legislative measures, by 
facilitating quick redresses of grievances and by advising the Government of India on all policy 
matters affecting women. 
Higher education of Women 
The social background of the students concerned can only be understood by an examination of the 
growth rate of enrolment of students in terms of communities as well as the structure of 
community composition in arts and professional colleges during our period. The impact of higher 
education on the society has also dealt with here by tracing out the efforts put forth by the 
educated women of the province in enacting social legislations at the Central as well as at 
provincial level. 
For about 25 years spanning from 1921-22 to 1946-47 higher education for women in the 
Presidency underwent many changes. As per the above table there were four communities known 
for higher education: they were (1) Anglo-Indians (2) Indian Christians (3) Brahmins and (4) 
Non-Brahmins. The overall annual average growth rate for the total enrolment of girls students in 
arts college was 9.32%. 
Growth rate by community-wise shows that during the period higher education for girls in 
Brahmin community had shown sign of improvement as the growth rate stood at 34.07% 
surpassing the overall growth rate of all communities put together.  
Next comes the Non-comes the Non-Brahmin community whose contribution to higher education 
in terms of enrolment of female children in arts colleges was significant, viz..10.94. 
Perspective on the study of women’s education in the third world 
A volume on women’s education in the third world might address many questions. One might, for 
example, structure a volume around the question of whether education functions in the same way 
for women as for men, focusing exclusively on female educational achievement and attainment 
and the social, political and economic outcomes of schooling for women relative to men. Or, we 
could ask whether expanding female educational opportunity and the years of schooling women 
receive contributes to national development is the same way as has been presumed to be the case 
with men. We do not deny the importance of these questions. However, we have chosen not to 
focus exclusively on them for several reasons. 
First, the answers to such questions are self-evident. Past research on women’s education in the 
Third World, sparse as it is, has demonstrated that education does not have the same social and 
economic outcomes for women as it has for men. Nor does schooling have the same relationship 
to women’s work force participation and status as it has for men, the individual rates of return for 
women’s investment in education are lower, although there is substantial variance both within and 
whether education has the same social and economic outcomes for males and females would be 
tantamount to asking old questions and would not significantly advance our knowledge of the 
meaning of women’s education. 
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Much previous research on women’s education and its outcomes has ignored sex-gender systems 
that limit women to narrowly defined roles, consigning them to political and economic inferiority. 
Such studies have merely charted the difference in educational outcomes for men and women; 
they have been at a lost to explain whether these differences are socially generated, and if so how. 
They assume that the differences are natured and immutable, and that schooling has little power 
to change them. Scholarship of this sort can provide little basic for reforming schools; not can it 
tell us that impact education has on women, even if that impact is different from that on men. 
In this volume we take the perspective that the social and economic outcomes of women’s 
education are shaped by sex-gender systems that place women in subordination to men. These 
systems influence the very schools distribute to women who attend. We ask how schools 
contribute to sex-gender systems either by denial or access to schools or by the kind of education 
provided to women who attend. The extent to which education equal in quality, quantity, and 
content is made available to males and females and whether policies are enforced to ensure that 
women who receive education can use it, may will predict whether the educational, social and 
economic outcomes of schooling will be the same for females as for males. 
Research has shown that few, if any nations have done more than attempt to provide more access 
to schools for girls. No country has dealt adequately with the quality of education girls receive, 
the content of that education, or the structural barriers to women’s full participation in social and 
economic life. Rather than ask whether education has the same outcomes for males and females, 
therefore, in this volume we ask how different provisions for schooling in Third World nation 
either reduce or exacerbate the unequal outcomes previous research has detected. Our goal in so 
doing is to provide policy guidelines for reform. 
We maintain that schools need not merely reflect or reinforce such systems, as they do today, but 
rather that schools can be made into instruments to transform those very systems. The task of 
transformation is one for educational and social policy makers. 
The agenda ahead 
The gender equality and inclusivity incorporate governance in India is in urgent need of some 
positive and strong initiatives. On grounds of equity and social justice, there is every reason to 
ensure inclusion of women on company boards. Keeping potentially competent and contributing 
people out of boards by reason only of their being women is wholly unjustified and against all 
canons of natural justice. That they bring in certain qualities and competencies not generally 
associated with men and as such they help bridge the gaps in board expertise and acumen is not 
seriously in question. Co-operations would thus be well advised to look   for suitable female 
directors for their boards.  
Closely associated with these dimensions is the public policy of whether such gender based 
inclusions should be mandated by the state. Experience elsewhere has amply demonstrated the 
futility of such impositions, which lead to check-box compliance and lip service to the cause but 
little else. Invited gender-based directors are any day likely to be far more effective than the 
imposed variety. 
Nevertheless, Governments have a job to do in the perceived interests of the people they govern. 
Social equity demands that women be provided equal opportunities in all walks of life and 
corporate board can’t be allowed to be a privileged exception. Several countries have in fact 
already moved or are planning to move towards varying degrees of legislated gender-based board 
membership (GMI 2012). But opinions vastly differ on the efficacy of such mandates and their 
compliances-in spirit rather than only in letter. 
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In a country like India with its pre-dominance of family-controlled businesses, it is more than 
likely that board would let populated with unwilling or unsuitable women from the family in the 
name of compliance. 
Policy makers would be well-advised to take heed; rather than artificial numbers on corporate 
board, it may be more prudent to ensure that appropriate opportunities are provided to interested 
women to qualify for board membership. More important than focussing on outcomes, the 
emphasis should be on building capacity by appropriate inputs. Equality of opportunity is more 
the need of the hour than some fruitless equality of outcomes. Developing employability as a 
board member is probably a more potent instrument of state policy of achieving all round 
inclusivity rather than just ensuring employment as a director in the short run. 
Conclusion 
The right of every individual to education is one of the first provisions of the Universal 
Declaration on Human Rights. But education is often neglected in societies struggling to meet the 
many needs of their people. Recently education has received greater priority as Planners and 
Policy makers finally recognized it as a key factor in determining the pace of development. 
Creating educational opportunities for girls and women is strongly emphasized in the work of the 
UN. CEDEW suggests encouraging co-education as one way of eliminating the stereotyping of 
women. Education, being the most powerful instrument for empowering women assumes special 
priority in the recent plans and programs of national and international action. Concerted efforts 
are also made to bring more women into the purview of education. In spite of these many 
provisions, still there is a wide gap between male and female literacy levels in India. Keeping this 
in view the programmes of action for future has to be formulated so as to reduce the gender gap as 
well as illiteracy rate among girls and women. 
